generation ago. 13 Furthermore, the number of students suspended from school each year has nearly doubled from 1.7 million in 1974 to 3.1 million in 2000.
14 Consider, for example, in 2006 one in every fourteen students was suspended at least once during the academic year. 15 As the number and intensity of organizing efforts has grown, communities have begun to transform the nature of school discipline in increasingly visible ways. 16 These campaigns are not traditional education reform efforts, but rather are propelled by forces outside the school system, like the traditionally disenfranchised communities underserved by public schools. Through local community organizing, a number of alternative prevention and intervention strategies have been implemented across the country. The scope of this article is therefore twofold: first, to broadly consider community organizing for school discipline policy reform and second, to highlight the specific impact of an organizing campaign that led to the implementation of a restorative justice program and adoption of a new school discipline policy in Denver, Colorado. This multifaceted strategy for education reform, restorative justice program implementation and district-wide discipline policy change, not only focuses on eliminating unnecessary suspensions, expulsions and ticketing of students, but promotes healthier school communities while positively impacting larger issues of school safety, high dropout and low graduation rates. Part I provides an introduction to and context for community organizing for school discipline policy reform. Part II outlines the negative impacts of punitive school discipline policies. Part III presents a broad foundation for understanding community organizing for school discipline policy reform. Part IV discusses the multi-year organizing campaign of Padres y Jóvenes Unidos for school discipline policy reform in Denver, Colorado. Part V explores the impact of the restorative justice program and the new discipline policy in Denver Public Schools District. Part VI considers the role that community organizing for school discipline policy reform will play in creating a sustainable solution to restoring justice in public schools.
II. Impact of Punitive Discipline Policies in Schools

A. Increased Student Drop Out
To truly understand the importance of community organizing to reform discipline in schools, one must consider the far-reaching negative impacts of zero tolerance and other punitive discipline measures. Researchers have consistently shown that school communities, comprised of students, parents, teachers, and administrators, fulfill important roles in affirming norms and other positive social values that impact student engagement. 17 Unfortunately, as schools districts across the country adopted harsher punitive discipline policies, which rely on exclusion as a mechanism for controlling school communities, they began to systematically deprive students of educational opportunities and simultaneously fail to make schools safer places. 18 Simply put, students who are not engaged in school communities or excluded from their school community are more likely to dropout. 19 In recent years, qualitative research has been conducted to examine the impact of discipline policies on students removed from the school community, either through suspension or expulsion. Once removed from schools, students experience decreased academic achievement, further fueling negative attitudes and leading to increased dropout rates. 20 As researchers have consistently emphasized, understanding how punitive discipline serves as a pushout factor for many students is an important first step in developing and implementing plans to reduce the number of 18 Advancement Project, Education, supra note 10; Advancement Project, Test, supra note 10; Russell John Skiba dropouts and increasing graduation rates. 21 While many of the factors leading to student disengagement are not schoolrelated, the behavioral indicators of student disengagement, such as poor attendance and suspensions, manifest themselves directly at school. Early warning indicators for student dropout include receiving an unsatisfactory behavior grade or suspension at the middle school level or suspension in ninth grade. 22 For example, data collected in five Colorado districts with high numbers of dropouts showed that students who dropped out were roughly twice, and sometimes nearly three times as likely to have been suspended at least once over the four-year period of 2003-2004 to 2006-2007. 23 In fact, analysis of the 2006-2007 dropouts in the Denver Public Schools indicated that 10% had been suspended at least once during the two-year period 2005-2007, compared to 6% of graduates.
24
The data from Colorado is not an isolated instance, but rather reflects an alarming trend across the country. In 2009, the Southern Poverty Law Center reported that the annual average dropout rate for each grade of high school (9th-12th grades) in Louisiana is 6.9%, which totaled more than 14,000 students, placing Louisiana fifth highest in the nation in percentage of high school dropouts. 25 The report found that significant numbers of Louisiana students dropped out due to disproportionate reliance on punitive discipline, 21 ' School-to-Prison Pipeline: Dropout to Incarceration, showed that the 1995 reforms and school discipline policies had a major, deleterious impact on the rate of school dropouts and juvenile involvement with the criminal justice system. 27 The report found that more than a third of Texas public school students dropped out in 2005-2006, 28 one in three juveniles sent to the Texas Youth Commission were school dropouts, 29 and more than 80% of Texas prison inmates are dropouts.
30
B. Pushing Youth Into the School-to-Prison Pipeline
Emerging in the late 1980s, zero tolerance policies became widespread in the early 1990s.
31 Zero tolerance can be viewed comprehensively as a composite of perspectives related to punishment, deterrence, and incapacitation.
32
Beginning with a national focus on drug-related offenses, the concept of zero tolerance has been aligned with crime-related politics.
33 As a result, zero tolerance became the rallying cry in the war against youth crime. This war spread quickly from the streets into the schools and intolerance was declared against serious offenses, such as possession of weapons, to minor offenses, such as talking back to teachers.
34
Zero tolerance policies in schools clearly reflect an approach to discipline that mirrors the criminal justice system. As in the criminal context, the mandatory punishments of school zero tolerance policies are designed to be highly punitive in order to send a strong deterrent message. Although zero tolerance resonates politically, studies have shown it is ineffective as a corrective measure. 35 Instead, students are put at a greater risk for entering the juvenile justice system and become disconnected from the school community. The link between exclusionary discipline practices, such as zero tolerance, and delinquency has often been referred to as the school-to-prison pipeline. 36 Underlying zero tolerance, suspension, and expulsion is the belief that punishment is a just consequence for misbehavior. 37 Therefore, under zero tolerance policies, students are suspended or expelled for a single occurrence of certain specified conduct. Consider the following examples of zero tolerance policies in action:
• A fourteen-year old student was given a $364 police citation for using an expletive in class.
38
• A twelve-year old student was arrested for "disrupting a school function." The disruption was that the student had "passed gas."
39
• A fourteen-year old disabled student with no criminal record was referred to police for allegedly stealing $2 from another student.
40
• A six-year old student who brought a retractable camping knife to use at school during lunch was suspended for forty-five days and referred to an alternative school during the suspension.
41
• A thirteen-year old student was suspended and ordered into a program for substance abuse for taking Tylenol obtained from another student for a headache.
42
• A thirteen-year old student was removed from school in handcuffs for writing "Okay" on a desk.
43
• A twelve-year old disabled student warned other students in the lunch line not to eat all the potatoes, or "I'm going to get you." The student was suspended for two days. Later referred to police by the principal, the student was charged with making "terroristic threats." The student was incarcerated for two weeks Unfortunately, rather than correct student misbehavior, exclusionary discipline policies actually promote increased student suspensions, increased poor academic achievement, loss of reputation among peers, social isolation, psychological problems, and ultimately juvenile delinquency. As research has consistently shown, there is a continuum of entry points into the school-to-prison pipeline range from early schoolbased behavior problems that result in suspensions, expulsions, or alternative education program placements, to more serious law breaking and probation violations which involve the juvenile justice system and, ultimately, criminal prosecution and incarceration by the adult penal system. 45 Scholars, lawyers, policymakers, educators, and activists have labeled the school-to-prison pipeline as one of the most urgent civil rights challenges. 46 Given that school-based referrals to 44 Martin, supra note 32. 45 the juvenile court system represent such an important entry point into the prison system, understanding methods through which students are referred are critical. In this context, an explicit focus on reducing racial disparities is essential, since punitive discipline practices and policies have increased the vulnerability of minority students who have historically received unequal treatment in schools. 47 As numerous studies have clearly illustrated, punitive disciplinary practices exclude students across racial and ethnic lines. 48 
C. Failure to Keep Schools Safe
Punitive discipline policies simply do not create safer school environments. In 2006, a taskforce of the American Psychological Association published an evidentiary review of studies over the prior ten years evaluating the effectiveness of zero tolerance policies. The study concluded that the presence and use of exclusionary zero tolerance policies did not improve school safety. 51 Additionally, it concluded that schools with higher suspensions and expulsions resulting from zero tolerance policies had less satisfactory ratings of overall school climate.
52
The study also found that out-of-school suspensions and expulsions did not reduce the likelihood of future student misconduct. 53 These findings are not isolated. Researchers have determined that suspension and expulsion policies cannot be correlated with any certainty with overall school safety or improved student behavior. 54 They attribute this finding, and the suspension recidivism rate, to the fact that school exclusion, in and of itself, offers students no help in addressing the behaviors that got them in trouble. 55 Instead of promoting learning in a safe environment, zero tolerance policies promote an irrational climate of fear. 56 Furthermore, studies focused on school safety find that when schools approach discipline through responsive, reintegrative, and restorative mechanisms they are more effective at maintaining safe communities.
57 By developing more balanced responses 50 Id. Policies that focus on repairing the harm, establishing accountability, and developing a strong school community have been found to prevent future actions. 59 As research has shown, students feel safer and more connected to schools when they perceive their teachers to have high expectations for good behavior, demonstrate that they care, and implement discipline fairly and tolerantly. 60 
III. Community Organizing For Education Reform
In 1997, a group of high school students in South Los Angeles began organizing to change conditions in local schools. 61 Their goal was to call attention to the overcrowded and decaying conditions of school facilities. Through surveys and community forums, South Central Youth Empowered thru Action (SCYEA) gathered data on the conditions of school facilities and developed proposals for repairing their schools.
62
SCYEA successfully convinced the superintendent and the school board to direct $153 million to repair the oldest, mostcrowded and most-dilapidated schools.
63 After this victory, SCYEA began to consider the quality of education in Los Angeles schools.
64
In 2000, the youth of SCYEA led a coalition that achieved victory mandating the "A-G" curriculum, a college-prep curriculum, for all Los Angeles high school students in the Los Angeles Unified School District. 65 for parent engagement and monitoring. 76 In 2010, CADRE released a report assessing the progress the Los Angeles Unified School District had made since 2007 in remedying the pushout crisis. 77 The report presents a comparative analysis of rates of suspension, involuntary transfer, and expulsion, finding serious policy noncompliance and failure to implement necessary measures to address the student pushout crisis.
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In response to the high number of suspensions, expulsions, school arrests and pushouts in the New Orleans Recovery School District, in 2009, the Juvenile Justice Project of Louisiana launched a community-led school discipline policy reform campaign. 79 The Schools First project aims to reduce the number of suspensions, expulsions, and arrests in schools, as well as to ensure a seamless educational transition between secure facilities and schools for youth involved in the juvenile justice system. 80 The on-going goals of the campaign are to reduce the number of suspensions and expulsions, increase the use of school-based interventions, reduce the number of youth entering the juvenile justice system, and ensure that the rights of all students are protected in discipline hearings and actions. 81 Since its creation, the Schools First project has successfully revised the New Orleans Recovery School District discipline policy and obtained a guarantee from the Superintendent of the New Orleans Recovery School District to establish a district-wide Discipline Oversight Committee comprised of parents, students, advocates, and community members that will monitor and analyze school discipline data to make recommendations for reform. The examples above illustrate why members of the most vulnerable communities across the country view reform to school discipline policies and practices worth fighting for. 83 Without changes from the current model of zero tolerance and punitive discipline, this country will simply lose another generation of youth into the system. 84 It is striking that community members without positions of economic or political power are organizing outside the education system to build and use power to reform their schools. Such grassroots activism reflects the widely-held and deeply-felt conviction that access to high-quality and equitable education is an essential and fundamental right. Twenty years ago, one would have been hard-pressed to find examples of community organizing efforts to reform education, much less a specific focus on challenging school policies that have pushed students away from an academic track towards a future in the juvenile justice system. 85 Historically, community development and organizing groups typically focused their efforts on such issues as environmental justice, affordable housing, jobs, and public services. 86 In the late 1980s and early 1990s, however, this began to change as communities shifted increasing attention to the crisis in their own public schools.
87
Angered by the inequities, breakdowns and obstructions, parents and activists began targeting schools, districts and public officials with a wide range of demands. actions to bring about small changes in school facilities: doors on bathroom stalls, lighting on school grounds, acquisition of textbooks.
89
Others were part of sophisticated statewide campaigns to change the fundamental balance of power that underpins the inequities and shortcomings found in predominately poor urban schools. 90 Rejecting traditional forms of parent and student involvement, for example parentteacher associations and student governments, organizing efforts aimed at exposing and changing conditions and power dynamics in schools. 91 Early campaigns were rooted in organizations whose diversity reflects that of organizing in general. 92 Informal groups focusing on just one school might work alongside professional organizers marshalling all the resources of a national organizing network. 93 Regardless of their institutional setting, these new community-based education activists raised new issues, challenged new constituencies, and articulated new demands. Early successes in several states and cities sparked more efforts, and by the late 1990s there were dozens of organizations across the nation where education issues featured prominently on the agenda for change. 94 Increased access to research, data, legal, and policy expertise helped organizers transition their efforts from local campaigns in single schools or districts to statewide or national efforts for systemic change. 95 While the scope of this article is limited to community organizing efforts to reform school discipline policies, there are many welldocumented examples of community organizing to change school climate, 96 Community organizing for school reform must be distinguished from community involvement. Community involvement is generally understood as participation in school and home-based activities that support student learning. 104 Community involvement is also often driven and controlled by school priorities. Unlike community or parent involvement projects whose goals focus on an individual child's school success, the goals of school reform organizing focus on the intentional building of power among parents, students, and community residents to transform the accountability of schools and promote systemic change. 105 While community organizing for school reform may involve helping individual students and reforming single schools, most efforts are aimed at systemic change. 106 At its foundation, organizing strives to build and leverage grassroots power to counter the imbalances of traditional political powers that impose inequity on schools and neighborhoods. 107 A key source of neighborhood-based power is the ability to mobilize large numbers of people to act. In this way, education reform organizing engages participants in inquiring into how the immediate problems they recognize in schools fit into a larger social, economic, historical, and political context. This then leads to identifying likely solutions to those problems, and constructing an agenda for change. For example, Make the Road New York (MRNY), which began organizing in 2002, became one of the first youth organizations to organize against the implementation of small high schools in their neighborhood.
108 As a mobilizing tool, MRNY conducted surveys and held focus groups of parents, residents, and youth about their experience with high school education in their community.
109
MRNY then released a report, which outlined the community's vision for reform. In 2008, building on the power it has established in the community MRNY and other community groups held Founders of the organization realized that attempting school reform in isolation from students was not a meaningful strategy.
114 Through collaboration, Padres has been able to build new, stronger, and more effective relationships to reform education policies and practices. Padres was initially formed to address the specific issues of low quality education and academic performance, and high suspension and expulsions from Cole Middle School, but has ultimately evolved into a community-based organization concerned with college preparation, the school-to-prison pipeline, immigrant student rights, and food justice. 115 The campaign for reform of Cole Middle School was not only successful, through the implementation of a restorative justice program which decreased police issued tickets or citations to juvenile court by 60%, but also it helped foster new relationships between Padres and school leaders. 116 The campaign also established a relationship between Padres and the Advancement Project, to address the district-wide impact of zero tolerance and punitive discipline policies. 
118
This report highlighted the dramatic rise in expulsions and suspensions in Denver Public Schools and the criminalization of Denver youth. As part of its newly formed "Ending the Schoolhouse to Jailhouse Track" campaign, in 2004, Padres conducted a survey of over half the North High School student body to identify key issues for reform.
119
Padres also engaged in community-based research assessing the impact of punitive discipline in DPS by interviewing students, judges, parents, and community allies. Padres presented their findings to Escuela Tlatelolco, Denver 116 Id. 117 Id.; The Advancement Project is a policy, communications and legal action group committed to racial justice. The Advancement Project was created to develop and community-based solutions based on the same high quality legal analysis and public education campaigns that produced the landmark civil rights victories of earlier eras. Collaboration between Padres and the Advancement Project represents one component of the Advancement Project's national campaign, "Ending the Schoolhouse to Jailhouse Track." The goals of this campaign are to document and expose the use of zero tolerance and punitive disciplinary policies; develop and implement school discipline reform at the local level; strengthen the capacity of the youth and parents involved school discipline reform; and facilitate a national conversation about systemic reforms. Ending the Schoolhouse to Jailhouse Track, Advancement Project, http://www.advancementproject.org/our-work/schoolhouse-to-jailhouse. 118 Advancement Project, Education, supra note 10; Interview with Montoya, supra note 17. 119 Interview with Montoya, supra note 17.
Classroom Teachers Association, and other community organizations. 120 The research was met with an overwhelming positive response and was endorsed by all groups.
121
Recognizing the negative impact of punitive discipline, the vague nature of the DPS discipline policy, and that enforcement of the policy varied from school to school, Padres began an intensive organizing campaign to reform the DPS discipline policy, not only addressing the disproportionate number of the suspensions, expulsions, tickets, and arrests, but also advancing adoption of alternative strategies to punitive discipline.
122
For example, according to the DPS Student Discipline policy, school principals "may develop a remedial discipline plan that shall address the student's disruptive behavior. Individual schools can determine what disruptive behavior would lead to removal from class, suspension, and potentially expulsion."
123 As a result, the risk of expulsion under the policy varied from school to school and was dependent upon the individual schools' suspension and discipline policies. Further, the disciplinary process in place district-wide excluded meaningful, reparative actions to the community and individuals that were harmed in a student infraction. 125 As in other districts across the country, students were simply punished, often by exclusion from school and without consequences that involved addressing the harm that was done.
In 2005, Padres and the Advancement Project began negotiations with DPS to revise the discipline policy language 120 and consider ending the punitive practices in Denver schools.
126 At the same time, Padres worked in collaboration with DPS on the development and implementation of a pilot restorative justice program at four DPS sites, Skinner Middle School, Horace Mann Middle School, Lake Middle School, and North High School. 127 Padres believed that the implementation of a Restorative Justice Program would serve as a catalyst for continued changes at the district level. 128 Padres pursued a multifaceted organizing strategy for school reform, which included collaboration with DPS to create accountability among all stakeholders and build the capacity for change. 129 Throughout the campaign Padres organized protests and student walkouts, joined educational alliances, held press conferences, met with district leaders, engaged in community canvassing, and used other organizing tactics to promote discipline policy reform in DPS. 132 While their work is far from over, the "Ending the Schoolhouse to Jailhouse Track" campaign was successful in bringing an end to DPS's disproportionate reliance on exclusionary punitive discipline. As Part III documents, the Restorative Justice Program and revised DPS discipline policy present successful models for how school districts can move away from the use of harsh punitive discipline measures and promote student accountability, increased attendance and academic achievement, parental engagement, and school safety.
V. Denver Public Schools' Restorative Justice Program and Revised District Discipline Policy
A. Background
From the 2000-2001 to 2004-2005 school years, DPS reported a dramatic increase in the number of in-school suspensions, from 1,864 to 4,859, and out-of-school suspensions, from 9,846 to 13,487.
134
The 13,487 out-ofschool suspensions in 2005 generally ranged from five to ten days, i.e., 67,435 to 134,870 days of education lost. 135 During that time period, there was also a 71% increase in the total number of police-issued tickets and arrests within DPS, although the student population only rose 2%.
136
Of the police-issued tickets, 68% were for minor incidents that included the use of obscenities, disruptive appearance, and shoving matches.
137
A disproportionate number of the suspensions, expulsions, police-issued tickets, and arrests were among Latino and African American students. In the 2004-2005 school year, Latino students represented 70% of the tickets issued, though they represented only 58% of the overall student population.
138 African American students represented 35% of all expulsions and 34% of all out-of-school suspensions, though they represented only 19% of the student population.
139
In response to community pressure, discussed in Part II, and documentation of the increased number of school suspensions and expulsions, in School-based outcomes of the Restorative Justice Program reflect that 15% of referred students showed an 87% reduction in the number of office referrals during the second semester compared to the first semester and 13% had an average reduction of 92% in the number of out-of-school suspensions in the second semester.
155 Referred students also showed an improvement in attendance and tardiness. Specifically, 13% of all students referred to the Restorative Justice Program improved their attendance and 18% improved their tardiness. 156 Additionally, 13% of all referred students reduced the average number of their out-of-school suspensions and 10% reduced office referrals they received. 157 163 Expulsions likewise exhibited a downward trend. Analysis of expulsions in the prior two years showed reductions ranging from 32% to 75%. 164 A survey of 311 students, who participated in at least three restorative interventions during the 2008-2009 school year, was completed to assess the impact of involvement in multiple interventions and measure attendance. 165 School attendance was used as an indicator of school engagement. In the survey, period absences were compared from the first quarter of the 2008-2009 school year to the last quarter of the previous year. Over 30% of the students sampled showed improvement in 158 Baker, supra note 150, at 3. 159 Myriam L. Baker, Denver Pub. Schs, DPS Restorative Justice Project: Year Three. Year End Report 2008-2009 (2009) . 160 Baker, supra note 160, at 18. 161 Baker, supra note 160, at 14. 162 Id. 163 Baker, supra note 160, at 15. 164 Baker, supra note 160, at 16. 165 Id.
school attendance and timeliness. 166 The reduction in period absences per quarter was 50% and over 60% in period tardies. 167 There was also reduction in the average instances of office referrals and out-of-school suspensions by nearly 90%.
168
The results of the Denver Public Schools Restorative Justice Program are valuable, despite potential limitations. The data collected at each Restorative Justice Program site confirms that when schools adopt non-punitive alternatives to address discipline they can reduce entry into the school-toprison pipeline and positively impact educational performance.
C. Denver Public Schools' Discipline Policy Presents a Model for Protecting Students From the Harsh Impacts of Punitive Discipline
As discussed infra, in 2008 the organizing efforts of Padres culminated in the adoption of a new DPS discipline policy. The new DPS discipline policy reflects changes and protections for students from the negative impacts of punitive discipline in several key areas. First, it limits the use of suspensions and expulsions. 169 Under DPS policy, students can only be expelled for the most serious misbehavior, and can only be suspended out-of-school for serious infractions or if misbehavior is repeated. The amount of time that a student can be suspended out-of-school is limited. 170 The DPS policy also limits suspensions for student conduct off campus. Specifically, "A student may not be suspended for conduct that occurs off of school property and outside the school day unless the conduct substantially disrupts, or will substantially 166 Id. 167 Id. 168 Baker, supra note 160, at 10. 169 Denver Public Schools Policy, JK-R Sections 3-1 and 3-2 (2010), http://static.dpsk12.org/gems/sabin/studentdiscipline.pdf . 170 Id. disrupt, the school environment, or seriously endangers the welfare or safety of other students or school personnel." 171 Second, it limits the use of law enforcement in schools. Specifically, the DPS policy places express limitations on the use of law enforcement personnel. The policy states that it "is the goal of the [District] that the juvenile and criminal justice systems be utilized less frequently to address school-based misconduct."
172 While Colorado law requires the referral of some school-based crimes to law enforcement, the policy limits the involvement of law enforcement to those offenses and only a few more serious offenses. For all other offenses, school officials are prohibited from referring the student to the police. 173 Third, it focuses on eliminating the disproportionate impact of punitive discipline on students of color. The DPS policy states, "In order to serve all students and to prepare them to be members of an increasingly diverse community, school and staff must build cultural competence" 174 and "strive to eliminate any institutional racism and any other discrimination that presents barriers to success." 175 District policies also require schools to eliminate racial disparities in school discipline, and compel "monitoring the impact of their actions on students from racial and ethnic groups or other protected classes that have historically been over-represented among those students who are suspended, expelled, or referred to law enforcement." 176 Fourth, the DPS policy outlines, step-by-step, the protections afforded to students and their parents or guardians during suspension or expulsion proceedings. 177 emphasis is given to notification, the right to appeal, and the right to a fair hearing.
Fifth, the DPS policy requires individual schools and the district to "evaluate and monitor the effectiveness of the school discipline plan using school disciplinary data disaggregated by race, ethnicity, and sex of student." 178 Schools are also required to submit annual reports detailing the following: 1) intervention and prevention strategies; 2) number of referrals, in-school suspensions, out-of-school suspensions, expulsions, tickets, and arrests, disaggregated by race, ethnicity, age, grade, disability, and gender of the students; 3) differences in referrals among staff members; and 4) application of the discipline policy. Schools are also "encouraged to establish a discipline committee of school personnel, parents, and students to develop, monitor, and evaluate school discipline policy and school climate."
179
Given that one of the greatest predictors of future involvement in the juvenile system is a history of disciplinary referrals at school, discipline policies such as DPS's, which shift away from punitive policies, are essential for education reform. Additionally, the use of non-punitive discipline measures, such as restorative justice, promotes student accountability that decreases student discipline incidents.
180
During the 2008-2009 and 2009-2010 school years, qualitative interviews were conducted with students, teachers, and school administrators to assess whether the use of non-punitive discipline responses created accountability for student actions. 181 Consistent with past research on the use of school-
VI. Conclusion
Organizing is not simply about solving problems, it is about empowering people, having choices, and beginning to dream of new ways of doing things. Organizing groups tap into communities' sense of justice by challenging them to consider the world, not as it is, but as it should be. In this sense education reform organizing campaigns are not only intended to impact school policies, but develop the skills and leadership in individuals, particularly students, to create broad systemic change. Consider the story of Lalo Montoya: as a student at North High School he watched fellow students expelled, suspended, and dropout due to harsh discipline policies.
189
He became involved with the work of Padres while a student at North High School and after graduation joined the organization as its lead organizer for the "Ending the Schoolhouse to Jailhouse Track" campaign.
190
It was under his and other Padres organizers leadership that the campaign led to the implementation of a district-wide Restorative Justice Program, first piloted at North High School, and a revised discipline code that no longer relies on zero tolerance and punitive measures.
Community organizers across the country can play a significant role in reversing the negative impacts of punitive discipline policies. By organizing to reform school discipline policies, communities can change the educational experience of students from what is, one focused on exclusion and zero tolerance, to what it should be, one focused on academic achievement.
Punitive discipline and the arbitrary enforcement of zero tolerance policies have not only pushed students out of the classroom, but into the juvenile justice system.
191
The disparate impact on students of color of punitive discipline demands further organizing and community action campaigns focused on transforming current
